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ABSTRACT . 

The Behavioral Objectives Writing Skills Test (BOWST) 
was designed to provide an estimate of the elementary teacher's 
ability to write behavioral objectives. This instrument, which 
requires the teacher to develop three behavioral objectives for each 
of four hypothetical classroom settings, has wide utility as a 
teacher-training tool. It may be administered as both a pre- and 
post-test in either in-service or pre-service programs which attempt 
to measure the ability of teachers to write behavioral objectives. 
The BOWST has the following advantages as a measuring instrument: (1) 
extensive preparation is not needed for its administration or 
scoring; (2) it is untimed and therefore is not a speed test; (3) no 
oral response is required; and (4) alternate forms of the test are 
provided to facilitate repeated measures. The test construction, test 
development studies, and directions for administering and scoring the 
test are presented. Forms A and B of the test are provided. 
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. ■ " General Information 

. The Behavioral%bj*ectives Writing Skills Test (BOWST) was 
designed to provide an estimate of the elementary teacher's ability to write 
behavioral objectives • ' ^ 

: This instrument, which requires the teacher to develop . three 
behavioral objectives for each of four hypothetical classroom settings, has 
wide utility as a teacher training tool. .It may be administered as both a 
pre- and post-test in either in-service or pre- service programs which attempt 
to measure the ability of teachers to write behavioral objectives. 

The BOWST has the following advantages as a measuring instrument: 

(1) extensive preparation is not needed for its administration or scoring; 

(2) it is. un timed and therefore is not a speed test; (3) no oral response is 
required; and (4) alternate forms of the test are provided to facilitate repeated 
measures. . 

Test Construction . 

For the purpose of assessing elementary teachers' abilities to : 
write behavioral objectives, the Behavioral Objectives Writing Skills Test 
(BOWST) was developed. The BOWST was. composed of. a total of four hypothetical 
'.class settings, one in each of the four following curriculum areas: reading, 
arithmetic, science, and social studies. The teachers were asked to develop 
.three behavioral objectives for each of the four hypothetical settings. 

Successful completion of a behavioral objective was dependent upon the inclusion 
of the following specified criteria: (1) terminal behavior which describes the 
type of behavior that is to occur as a result of planned instruction; 
(2) external conditions which tell the setting under which E: specif ied behavior 
will occur; and (3) acceptable performance which tells the level of performance, 
that will be accepted. -\ • 

'■"■.■■ERIC" ^.x.....:;::;;;-; ^v^- 
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Test Development Studies 

The following studies were conducted to determine the validity and 
reliability of the BOWST- 

Validity Studies 

Test validity, which is the extent to which a test measures what 
it is purported to measure, was studied in the following manner: 

1* Ihe first test development study attempted to determine 

the content validity of the BOWST, The assessment of this 
type of validity is based on an analysis of the relationship 
between the content that a specific test is said to cover and 
the actual content and abilities that it does cover. In or- 
der to establish content validity, the following materials 
were mailed to thirty-four persons who have evidenced through 
articles, lectures, etc., knowledge in the areas of measure- 
ment and behavioral objectives: (1) copies of both forms of 
the BOWST; (2) test and scoring directions; and (3) a test 
development explanation sheet. These SDecialists were asked 
to complete and return a test evaluation questionnaire in or- 
der to offer critical reactions to the content validity of 
this instrument. Upon receiving the returned evaluation ques- 
tionnaires, a careful analysis was made of these opinions. 
Several revisions were based on the judgments of the 
surveyed group. 

2. Another test development study to examine the content 

validity of the BOWST was also carried out. It was hypo- 
thesized that this instrument could measure teacher ability 



to write "behavioral objectives. In order to assess the 
content validity of the BOWST, it was administered to two 
populations differing in ability to write behavioral 
objectives. The population for this study consisted of 
fifty-four persons: seventeen graduate students trained in 
writing behavioral objectives, and thirty- seven elementary 
teachers who had no prior training in the writing of behavioral 
objectives. It was hypothesized that there would be a rela- 
tionship between prior training and ability to write behavioral 
objectives. After, the tests had been scored, a one-way axialsis 
of variance was computed between the mean scores of trained 
and untrained persons to determine if the BOWST did indeed 
iPf^.asure the ability to write behavioral objectives. Results 
of this one-way analysis of variance appear below. 

Table 4 

Mean Scores of Trained and Untrained Persons 



Variable 


Trained 


Group Mean 

Untrained 


Terminal 
Behavior 


11.6471 


0.8919 


External 
Conditions 


11.7059 


4.5404 


Acceptable 
Performance 


8.9412 


2.343 


Total BOWST 
Score 


32.2941 


13.7027 



Trained = 17 Subjects 
Untrained - 37 Subjects 
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•Results indicated that there were highly significant 
^differences bc^tween trained and untrained persons in their 
abilities to develop the total behavioral obj (Active and 
highly significant differences between trained and untrained 
persons in their abilities to develop each of the three 
criteria of a behavioral objective, i.e. terminal behavior, 
external conditions , and acceptable performance. 



Table 5 

One Way Analysis of Variance 
Between Mean Scores of Trained and Untrained Population 



Variable Analysis 


Source 


Mean Square 


D.F. 


F-Ratio 


P 




Terminal 
Behavior 


Total 
Groups 
Error (G) 


17.2610 
263.3834 
12. 5279 


53 
1 
52 


21.024 


0.0001 


* 


External 
Conditions 


Total 
Groups 
Error (G) 


24.4072 
598.0407 
13.4369 


53 
1 
52 


44.507 


0.0000 


* 


Acceptable 
Performance 


Total 
Groups 
Error (G) 


21.0384 
509.9878 
11.6356 


53 
1 
52 


43.830 


0.0000 


* 


Total BOWST 
Score 


Total 
Groups 
Error (G) 


155.1950 
4026.0742 
80.7550 


53 
1 
52 


49.855 


0.0000 


* 



* significant <^ .05 level 



Trained = 17 Subjects 
Untrained = 37 Subjects 



Concurrently with the validity studies, the following test 
development studies were conducted to determine form axid rater reliability: , 

Reliability Studies ^ 

Test reliability, or conisistency, was studied in the following 

manner: 

.1. / The first reliability study was conducted to determine 

if: (1) different scorers arrived at the same scores; and 
. (2) training in writing behavioral objectives is needed to 

. reliably score the tests. . . 
. ' After the BOWST had been completed by the fifty-four ■ 

persons in the second validity study described earlier,, 
it was scored by four raters and the researcher. Two of the 
, raters had previous training in the development and utiliza- 
tion of behavioral objectives, and two raters had no such 
^ . prior training. The four raters who scored the tests were 

doctoral students- in various fields of Education at 
.Indiana University. 

After the scores were compiled, correlations were : 
computed between the scores assigned by. each rater . 
■ and the researcher. Correlations appear in the following 
■ table." . /.-^ 
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Table 6 

Correlations of Rater Scores 

* 1 = Expert Rater ; 2 = Non Expert Rater ; 3 = Expert Rater 
' 4 = Non Expert Rater ; 5 = Researcher. 



lata! BJDI/ZSX Srnrp.fi. 

1 1.0000 

2 
3 
4 
5 

Means 19.6111 

Terminal Behavior Scores 

1 1.000 

2 

3 

4 

5 

Means 8.. 4259 

External Conditions Scores 
1 1.000 



3 
4 
5 



0.9948 
1.000 



0.989? 
1.0000 



8.6111 



0.9878 
1.0000 



0.9957 
0.9958 
1.0000 



19.8148 19.3519 



Means 



6.6296 



6.6111 



0.9685 
0.9787 
1.0000 



8.3704 



0.9859 
0.9872 
1.0000 



6.7037 



0.9970 
0.9957 
0.9988 
1.0000 



19.4630 



0.9767 
0.9822 
0.9876 
1.0000 



8.5000 



0.9850 
0.9862 
0.9958 
1.0000 



6.6852 



0.9947 
0.9947 
0.9981 
0.9980 
1.0000 

19.5556 



0.9744 
0.9816 
0.9796 
0.9783 
1.0000 

8.3889 



0.9847 
0.9837 
0.9928 
0.9949 
1.0000 

6.7963 



Accep liable Performance Scores 
1 1.0000 
2 
3 
4 
5 



0.9830 
1.0000 



0.9856 
0.9752 
1.0000 



0.9861 
0.9758 
0.9945 
1.0000 



0.9789 
0.9681 
0.9920 
0.9919 
1.0000 



Means 



4.5556 



4.5926 4.2778 



4.2778 



4.4074 
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2» The fourth test development study was conducted to 

determine the reliability of forms A and B of the BOWST. A 
total sample of fifty-four subjects previously described were 
administered either form A or B of the BOWST. 

Twenty-five subjects completed form A while twenty-nine 
subjects completed form B. A one-way analysis of variance was 
computed between the total test scores for each form and also 
. on the total scores for each criteria level: terminal behavior, 
external conditions, and acceptable performance. Results of 
the one-way analysis of variance are included in Table ?• 



Table 7 



Mean Scores of Persons Completing 
Either Form A or B of the BOWST 



Variable 



Form A 



Group Mean 



Form B 



Terminal 
Behavior 

External 
Conditions 

Acceptable 
Performance 

Total BOV^ST 
Score 



9.0400 
7.6000 
4.4400 
21.0800 



7,8276 
6.1034 
4.3793 
18.2414 



Form A = 25 Subjects 
Form B = 29 Subjects 



Results indicated that there were no significant differences 
on either total terminal behavior or total external condition 
scores for either form of the test. However, this analysis of 
the data did indicate that there were significant differences 
between the total mean acceptable performance scores of elementary 
teachers having completed form A or B of the BOWST, There 
were also significant differences found between teachers' 
total mean scores on the BOWST. 



Table 8 

One-Way Analysis of Variance 
Between Mean Scores on Forms A and B 



Variable 
Analysis 


Source 


Mean Square 


D.F. 


F-Ratio 


P 


Terminal 


Total 


17.2610 


53 






Behavior 


Groups 


19.7354 


1 


1.147 


0.2892 




Error (G) 


17.2134 


52 






External 


Total 


24.4672 


53 






Conditions 


Groups 


30.0696 


1 


1.234 


0.2710 




Error (G) 


24.3594 


52 






Acceptable 


Total 


21.0384 


53 






Performance 


Groups 


0.0495 


1 


0.002 


0.9608 * 




Error (G) 


21.4421 


52 






Total BOWST 


Total 


155.1950 


53 






Score 


Groups 


108.1830 


1 


0.693 


0.5861 * 




Error (G) 


156.0990 


52 






* Significant 


^.05 level 


Form A 
Form B 


= 25 
= 29 


Subjects 
Subjects 
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The researcher was cognizant of the possibility that in 
randomly assigning the total population to either form of the 
test, the group of trained persons might not have been unevenly 
distributed. Therefore, a two-way analysis of variance was 
computed between examinees and forms. The total sample of 
fifty-fou^' persons was now divided into groups of trained and 
untrained participants with designation being made to v/hich 
form of the test they had completed. 

This study was conducted to determine if there were 
significant differences between Forms A and B or merely between 
trained and untrain'ied participants* abilities to complete the 
forms. 

Results of this two-way analysis of variance indicated 
that there was no significant difference found between forms 
A and B- when the populations completing the forms were classi- 
fied respectively as trained or untrained participants. This 
two-way analysis of variance indicated that the reason for 
variance found between forms on the earlier one-way analysis 
was that more trained persons had taken form A than form B of 
the BOWST. 



-10- 



Results of the two-way analysis of variance appear in 
the following table: 



Table S 

iVo-Way Analysis of Variance 
Between Forms and Examinees 



Variable 
Analysis 


Source 


Mean Square 


D.F. 


F-Ratio 


P 


Terminal 


Total 




■ 16.967 


53 






Behavior 


A 




252.402 


1 


19.7570 . 


0.0002 




B 




4.322 


1 


0.3383 


0.5703 




AB 




3.753 


1 


0.2938 


0.5967 




Error 


(G) 


12.775 


50 






External 


Total 




■,23.948 


53 






Conditions 


A 




578.277 


1 


42.8524 : 


0.0000 




B 




3.033 


1 


0.2248 


0.6426 




AB 




13.177 


1 


0.9764 


0.6711 




Error 


(G) 


13.495 


50 






Acceptable 


Total 




21.283 


53 






Performance 


■, ' A 




512.551 


1 


44.8477 


o.oood' 




B 




13.708 


1 


1.1995 


0.2783 




AB 




30.284 


1 


2.6498 


'i 0.1060 




Error 


(G) 


11.429 


50 






Total BOWST 


Total 




15Jc078 


53 






Score 


A 




3935.803 


1 


- 48.5768 


0.0000 




B 




0.078 


1 


0.0010 


0.9739 




AB 




126.160 


1 


1.5571 


0.2156 




Error 


(G) 


81.022 


50 







A = Examinee 
B = Form 

AB = Interaction 
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Directions for Administering and Scorin g j 

The administration and scoring of the Behavioral Objectives 

■ ■ ■ ■ p " ' 

Writing Skills Test (BOWST) requires no special preparation other than familiarity 

with the scoring procedure. If the scoring key is strictly observed, the test 

does not necessarily have to be scored by only persons with training in writing . 

behavioral objectives. ■ ^ . 

Directions for administering and scoring forms A and B of the 

BOWST are identical. 

Test Materials 

The test kit includes: (1) forms A and- B of the BOWST, (2) scoring 
key procedure, (3) scoring sheet. - 

Time Requirements ' . 

Approximately 55 minutes are required . for completion of this untimed. 
test. After the examinee receives either form A or B of the BOWST, he works 
at his own speed until completion. 



Test Administration : ■ ■ 

Test administration of the BOWST is relatively simple. . Upon 
receiving the test kit, the administrator dispenses the test form to the 
examinee who in essence self administers his own test. This occurs by the 
' examinee ' s reading of ,the directions and proceeding at his own pace until 
the test is colaf.)leted. 

Scoring the Test ' 

' The highest possible score for this test is thirty-six points. 
'This score can be achieved by writing three behavioral objectives for each 
of the four lesson plans. . * ; \ ; 

^. ■ Each behavioral' objective is scored" as follows: One point is given 
EI\IC for- each of the three citeria included- in the behavioral objective. These :. 
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criteria are:, external conditions, terminal behavior, acceptable performance. 
A, EXTERNAL COI>IDITIONS 

One point is given for each correct statement of the 
external conditions whi.ch tell when the acceptable behavior 
will occur. 

: Examples of correct statements of external conditions 

'are:- 

1. Given a set of criteria... - - " : 
.2. Given a: list of .. . 

3 . Given a specific. . . 

4. Without the aid of... 

These statements are correct because they describe the 
exact settings or conditions that will be present when the ■ 
• , learner exhibits the terminal . behavior . . 

The following examples are statements of incorrect , 
external conditions : „ ■ 

'. To ■ be'",able';.to. 

2. To have knowledge of. ... 
_ :.y ■ 3. To learn by... 

These examples are incorrect because they do not state 
the exact conditions under which' the behavior will occur. The 
: . statement of external condition should -answer the following . 

'■■'■question:- ,■ ■ ''' ' "' ■ ^ 

When Will the desired behavior occur? ; ; \ 
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TERMINAL BEIiAVIQR 

One point is to be give;. Tor each correct statement of 
terminal behavior which tells what type of behavior will be 
accepted as evidence that the learner has achieved the stated 
objective. Examples of correct statements of terminal behavior 
are: 

1. The learner is able to identify.,. 

2. The learner is able to list... 

3. The learner is able to recite... 

An accepted statement on terminal behavior will "be one 
that describes the behavior in such a way that it cannot be 
misinterpreted. It states the exact behavior that will be 
exhibited, i.e. list, identify, recite. It must clearly state 
some behavior to be displayed by the learner when he has 
reached the goal. 

Examples of incorrect statements of terminal behavior are: 

1. The student knows... 

2. The si;udent will enjoy... 

3. The student appreciates... 

4. The pupil believes... 

These are iucorrect statements of terminal behavior 
because they cannot be adequately measured. The teacher must 
designate more specifically how the child may exhibit what he 
knows, appreciates, or believes. The statement describing 
what the student will be doing when he is exhibiting a specified 
skill is the statement of terminal behavior. 
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The statement of teminal behavior should answer the 
following question: 

What type of behavior will be accepted as evidence that 
the learner has achieved the stated objective? 
ACCEPTABLE BEHAVIOR 

One point is to be given for each statement of 
acceptable performance which indicates how well the learner 
must perform a specified task for it to be considered acceptabl 
Some examples of correct statements of performance are: 

1. ... at least ten of the following problems,,, 

2. ... those appropriate to the discussion... 

3. ... the five elements in three minutes... 

4. ... 407o of the basic sight words.,, 

5. ,,, all of the addition problems on page 206... 
These statements are correct because they tell how well 

the learner must perform before his behavior will be acceptable 
Exclusion of the acceptable performance will occur more often 
than will incorrect statements. The acceptable performance 
may be better illustrated within a behavioral objective. For 
the purpose of further clarity the following behavioral 
objectives are stated and the acceptable performance measures 
are underlined. 

Given a list of basic sight words, the child will be able 
to identify at least three words that rhyme with "can" . 

Given fifty spelling words orally presented by the teacher 
the child will be able to vrrite down, with correct spelling, 
at least 80% of the words. 
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The statement of acceptable performance should answer 
the followirig question: 

Ho"w "well must a learner perform a specified task for it 
to be considered acceptable? 
Each fom of the BOWST is composed of a total of four hypothetical 
class settings, one setting in each of the four specified curriculum areas. 
Persons taking the test are asked . to develop three behavioral objectives for 
each of the four settings. Each objective is then examined for the inclusion 
of the three criteria necessary for developing a behavioral objective. The 
maximum number of points for an examinee is, therefore, thirty-six. This is 
arrived at by multiplying the number of behavioral objectives to be written for 
each setting (3), times the number of curriculum areas (A), and then multiplying 
this product times the number o criteria included in each developed behavioral 
objective (3), This would result in 3 x 4 x 3 = 36. 
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The following table outlines the two basic dimensions of the BOWST. 

Table 1 
Dimensions of the BOWST 

CURRICULUM AREAS: 



READING 




3 pts 


3 


3 


9 






possible 








ARITHMETIC 


3 


3 


3 


9 


SCIENCE 


3 


3 


3 


9 


SOCIAL 




3 


3 


3 


9 


STUDIES 














T 


B 


C 


P 






E 


E 12 


0 12 


E 12 = 


36 




R 


H 


N 


R 




CRITERIA : 


M 


A 


D 


F 






I 


V 


I 


0 






N 


I 


T 


R 






A 


0 


I 


M 






L 


R 


0 


A 










N 


N 












C 





points 
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Erom this test it is possible to determine each teacher's 
ability to write behavioral objectives' impeach of the four curriculum areas. 
The total possible score for these four areas would be nine points. This is 
arrived at by multiplying the number of behavioral objectives to be written 
for a specific curriculum area (3) times the number of criteria for rating each 
behavioral objective (3). This would result in 3 x 3 = 9. 

In addition, it is possible to determine each teacher's ability 
to write behavioral objectives which include each of the three stated criteria. 
The total possible score for each of these three areas is twelve points. This 
is arrived at by determining whether each of the twelve behavioral objectives 
met one of the three specific criteria. A maximum score of twelve points is 
possible for each specific criteria area. This would result in 12 x 1 = 12. 

Finally^ it is possible to determine each teacher's ability to 
write behavioral objectives in each of the four curriculum areas according to 
one of three criteria. The total possible score for each of these two 
dimensional areas would be three points. This is arrived at by assessing 
the three behavioral objectives according to one of the three criteria. This ' 
would result in 3 x 1 = 3. 

The BOWST, therefore, is composed of a total score of thirty-six 
points and nineteen sub-scores ranging from three to nineteen points. The 
following table presents a detailed outline for the BOWST. 
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Table 2 
^Outline for the 
Behavioral Objectives Writing Skills Test 





Number of 


Criteria 


Sub 


Total 




Objectives 




Score 




Developing behavioral 










objectives in: 










1. Reading 


3 


3 


9 




2. Arithmetic 


3 


3 


9 




3. Science 


3 


3 


9 




4. Social Studies 


3 


3 


9 












36 


Developing behavioral 










objectives to meet 










specific criteria: 










1. Terminal Behavior 


12 


1 


12 




2. Conditions 


12 


1 


.12 




3. Performance 


12 


1 


12 












36 


Interaction between 










subject matter area 










and criteria; 










1. Reading--Terminal 


3 


1 


3 




Behavior 










Reading- -Conditions 


3 


1 


3 




Reading- - 










Performance 


3 


1 


3 




2. Arithmetic-- 










Terminal Behavior 


3 


1 


3 




Arithmetic-- 










Conditions 


3 


1 


3 




Arithmetic-- 










, Performance 


3 


1 


3 




3. Science--Terminal 










Behavior 


3 


1 


3 




Science- -Conditions 


3 


1 


3 




Science-- 










Performance 


3 


1 


3 




4. Social Studies-- 










Terminal Behavior 


3 


1 


3 




Social Studies-- 










Conditions 


3 


1 


3 




Social Studies-- 










Perf ormance 


3 


1 


3 





36 
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BEHAVIORAL OBJECTIVES V/RITIl'G oI-ILLS TEST 



■FOPl'I A._. 

DIAI'.IS LAPP 
copyright 1 970 



This test may not be reproduced without permission of the 
author. 



TSST DIRi;OTIOiNS 

The x'ollowing test consists of hypothetical class situations and pro- 
cedures that could be utilized in developing a lesson or unit of study for 
a class session or sessions. A total of four situations are presented, 
consisting of one in each oi the following subject areas: reading, 
aritl'Uijetic, social studies, and science. For each ^enersl situation 
you are asked to develop three behavioral objectives or a total of twelve 
behavioral objectives in all. This does not mean that you would necessarily 
plan to accomplish all three of these objectives within the same class 
period* 

Please utilize the follov/ing definition of a behavioral objective 
in each of your twelve responses: A behavioral objective is a statement 
that tells the conditions under v/hich a specified behavior will occurs 
the type of behavior that is to occur as a result of planned instruction^ 
and the performance level that will be accepted. 

After reading the content of each situation, write three behavioral 
objectives that you feel could be accomplished for an individual pupil or a 
group of pupils. No predetermined objectives or grade levels have been 
developed for these plans so as to be easily adaptable to any grade level. 
This test is untimed. 



FOR.M A 

READING:. 

iiven though your roading group will approach coinplGtion of thoir 
basal text, you fool that many of tho children have not mastered 
thoir new vocabulary words. This, of course will intorforo with thoir 
comprohonsion of tho text, You will review those now words with tho 
childron, allowing them to identify the words in a contextual setting; 
that is, you will want th^^ group to recognize new words in phrasos 
or sentences. 

Another of your broad goals will be for the childr^sn to identify a 
synonym or offer a siicplo dLsfiniton of the new vocabulary words. Perhaps 
those children requiring less practice with word identification will 
be able to form their own new v/ord lists by combining words into 
compound words. They may also add prefixes and suffixes to the already 
known root word, iill of this practice, you believe, v/ill increase the 
group readiness for the ne:<t level text, 

Plwase write three behavioral objectivtfS for this lesson. If adequate 
space has not Doon provided use the backsido of this page. 
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iiRITHi^iETIC: 

You will develop a unit on percontagcs and thair relevance to tho 
child's daily lii'e. The majority of exaraplos and problems will be posed 
by the lixe situations of tho child rathor than by a textbook. 

V'ou will have decided that tha firet les&on will involve a 
dib.:wCsiorj ol tho students pots. The total nuujber of students having 
pots will bo tho basis for thj percentage problemt* After obtaining 
this total, the students will bo calculating the ocrcentagcs of specific 
varieties of pets ov/ned by the students thems jIvcs. 

You will have decided that the children will conduct a poll of tho 
P'^ts in the entire school. Tho class v/ill bo divided into several 
groups with a certain percentage of the class in each ^roup. It will 
be the r^cponsibility of the group to go to tv/o othwr classrooms and 
collect the information for the poll. They will also compute the 
percentages in the saine manner as you will have indici'?p>4' earlier, ^t 
the end of a given length of time, each of the groups will report 
their findings to th.. r:.st oi' tho class and will chart the percentages 
on a graph. 

ii.n extension oi" this unit could include a categorization of tho 

pets into specific breeds, and then computation of tho percentages. 

Through the lessons planned for this unit, you feel the children will 

gain a practical unQv;rstanding and knowledge of percentages. 

please write three behavioral objejctives for this unit. If adequate 
space has not been provided use the backside of this page. 



■ . V FORM A 

SCIENCE: 

You need to incroasc your students * knowledge and practiCQ of good 
or^l hygiGno habits. It's Dental Health Wock and timu for an all-out' 
campaign for: increased oral, hygiene.. You wish to . promote your students' 
regular brushing and dontai visits. Record keeping will play an 
important role. Children will record not only their toothbrushing 

^ habits, but also koep records of between moal 'snacks, and amounts of 
water consumed. % 

You feel that a historical prologue can lead the children to list''= 

.modern dental aids' from the electric drills to striped toothpaste. 
They should be able to role play a visit to the dentist and give 
demonstrations as. to^proper .brushing techniques, ■ The .children -can ■ 
draw and label parts of. the laouth as well as :apply labels, to all 
teeth. Thoy should: be able to distinguish the function of, various- 
kinds of teeth such as ' incisoVs", molars, etc. ^ ■■^I'i: . " 

■:; :. ThiVDUgh recognition of the f unctions qf - various^'k^ the 
child. :Bhould realize the, importance; of proper . care and maintenance . ■ : 

.'of ;tee.th,- .y'H 'r' .. ■ 

Ploas.e -write three behavioral objectivjs- 'f or : this' lesson. If adequate • 
space has not been-'"provided. use. the backside of this page. 



: . FORi-I A 

&OOIAL STUDIESi '. . , ■ 

. "Living in Japan'' is the title of tho unit you will" select to 
present to your social studios 'class, Tho first_lesson will deal with 
very baeic information about Japan; its locaitionfand' size in relation 
to the United States. 

Sj.nco involveiaent will be so essential to the learning atmosphorG 
of tho child, you will have decided to arrange the room environinent to 
include aspects of Japanese homes, ptiople, clothing, food, or geographical 
settings, . 

A v/^.-alth of materials will be available on Japan' because of Expo '70, 
The- students ■ will be encouragii^d to keep notebooks of the numerous clippings 
they vrill be seeing in the pL^.pors and magazines. You plan that, through 
this e>:pL-rivjnco each child will - hav<j' an opportunity to gain information 
and have soiaething to share and discuss with the class, 

Yqu^, will, ask the Junior Red Gross to supply you with the name of a 
school in Japan so that your school can correspond with .a typo. of 
sister school. The children will also be^ encouraged to write, to the 
Japanese students as penpals if they, wish. You will speak to. several •- 
room mothers about the possibility of having a Japanese tea time at the 
conclusion of your unit, •* 

■ Such an experience will help your stude^nts to think- iiiore realistically 
•about the life experiences- of the people they will bo reading about in 
■Japan, • 

Pluraeo- write three behavioral objectives fcjr this unit. If adequate 
Space has not been provided use the backside. of this page, ' . 

.1. - - - ' ■ ■ ' " ■ . ■ 



BSHAVIORxiL OBJECTIVEo ATJTIr'G SKILLS TEST 



FORI^'I B 

DIANE LAPP 
copyright 1970 




This tost may not be reproduced v/ithout permission of the author. 



ERIC 



' TEST DIRECTIONS. . 

The following test consists of hypothetical class situations end pro- 
cedures that could be utilized in developir.g a lesson or unit of study for 
a class session or sessions, A total of four situations are presented, 
consisting of one in each ol the following subject areas:, readinjr, 
arithmetic, social studies, and science, . For each general situation 
you are asked to develop three behavioral objectives or a total of twelve 
behavioral objectives in all# This does not njean that you would necessarily 
plan to accomplish all three of these objectives v/ithin the same class 
period. 

' Please utilize the folio vang definition of a behavioral objective 
in each of your twelve responses: A behavioral objective is a statement 
that tells the conditions under which a specified behavior wiil.occuri 
the type of behavior that is to occur as a result of planned instruction^ 
ajld the performance level that v/ill be accepted. 

After reading the content of each situation, v/rite three, behavioral 
objectives that you feel could be accomplished for an individual pupil or a 
group of pupils." No predetermined objectives or grade levels have been 
developed for theae plans so as to be easily adaptable to any grade level, • 
This test is untimed. 



■ ; ;■■ ■ '• . PORK B • . 

. ."Squanto and 'the' pilgriiiis** vdll by tho titlo of; a story in your 
reading .group. Tho historical nature of this lesson will allow for tho 
oppoj^tL»nity to toach and re.inforco study skills, 

■ . / .;^ir.h::r than conf inci tho lesson to tho classroom, you will take tho 
children to the library, and teach them to uso tho card catalogue and 
Cfnc5"?lopedias to fip,d i'urthtir inforruation about this period in history. 
Horo b'3 a p;ccd opport'.jnity to refresh alphabetization skills. This 
will ul,so offer thu. students an' indirect opportunity to digost, organize, 
or • claCiCi iOy j nf or-iiation about tho ri:lgrim forefathers, 

Y?i\ x},r\d that' an aid :t? accoitplishing these skills' will be. 

thrr/ivv ■> 'y^ro pr j-.>^rc:-.o '. cvi C'£' 'yn-l'ct^jn cr oral reports u iig several - " 
. scu:/rc*:^ W;;. vill hope tnat 'che children read broao,/yj will note and . , 
evalii'\l.*~; disoi cvpar.cics in accounts,, and v/ill be able to discuss their 
findinj;s. In short, you will hope that this lesson provides an 
opportunity for involvement through, readings. - 

Pl'^ase write three behavioral objectives for this lesson. If adenuatp 
spLC'^ has not been proviced use the backside of this p:;go, 

■1. ■■ " .■ - . ■ ■ • • 
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, Rather than isolating your prescntationts in xacvth and social studios . . 
you will correlate? theeo two areas into a unit dealing with several 
aspects -of Japanese culture. ' 

. j*f.ter discussing the typtjs of houses in Japan, you will docido that 
the children should desi^;n Japanese houses using multiples of ^ x 6 
for room construction* ■ . 

Since you will have discussed time tables in uiath, 'you will decide 
to use tin^e tables for coujputing the transportation tiiacs botwoson the 
school and a principle city in Japan. This will include transportation 
by airplane, train, and boat, 

: The children will bo asked to think of other aspects of Japan and 
'.its culture to compare and calculate, exacjple of this might bo to 

coaparo Japan's area and population with that' of the United States, Since 
you will have discussed an aspect of the population, perhaps the 
children could also learn about the Japanese ' currency and coirpare its 
value to iiiijcrican currency, IVatching the interactions of disciplines in 
a foreign culture EQay bettor enable the student to be able to discover 
the interactions of disciplines within a fa^jiliar situation. 

Please write-:. three behavioral objectives for this lesson, ; If adequate , 
Space has not been provided use the backside of this page. 
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With the coming of' Spring, your class will decide to plant a 
garden* iSach child will be ./given the responsibility of briinging two 
varieties of seeds from hoiije. Many of the seeds, w ill be labeled when 
they are planted* ' ^ 

After the plants have sprouted, the children may begin to notice how 
rapidly some, of the plants grow. Each student will be expected to keep, a ' 
daily log of each plant -variety general grov;th rate while alao noting 
the different colors and shapes of each sprout, 

Within a few days the children will, begin to learn the parts of the 
plants and identify flowers, leaves, stems, and roots* Books placed in 
the classroom will aid children in learning these identifications* Leaves 
can be grouped and organized according -to shape, size, or other schema. 
You will plcin to have the children develop classification schemas of 
their own and record them in their progress logs. Roots will be extracted' 
and examined under a microscope, Student class reports will be given 
about the function and nature of plant roots* Charts , drawings , and 
graphs as well as the daily logs could result from systematic observation. 

Please write three behavioral objectives for this. lesson. If adequate 
space has not been provided, use the backside of this sheet. 
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&OOIaL STUDIES:" . ■ ' 

"pueblo Indians/* is the title- of tho unit you will havo selectod to 
use with your social studies class. The first -lesson v/ill deal with 
tho life style of the Pueblo Indian, , 

You will ask a guest speaker who is familiar with the activities of 
the Pueblo Indians to discuss the type of work done by various tribe 
members, After such an experience tho children will be able to • rol'e 
play varipus experiences i,e, preparing corn to.be dried, grinding. corn 
for piki bread, 'and baking bread. 

The music teacher will cooperate with you by teaching, the children 
several Pueblo Indian songs. You will plan to present records which 
will give the children insight into the type of music and dances enjoyed 
by those people. You will secure a film which deals with the family * 
relationships of the Pueblo Indian, During one class session several 
of the students will act out a short dranm portraying the. family they " 
hav^3 just studied. 

Through those experiences you feel the children will be able to 
compare the music, working conditions, r.nd family relationships of the' 
Pueblo Indians vdth similar situations in their home. 

Please write three behavioral objectives for this lesson. If adequate 
Space has not been provided use the backside of this page. 
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Placo a score of "1" in each square if the behavioral objective includes 
the 'criteria for the colui^jn* . If it does not include the criterion, leave the 
square blanlco Total the columns and the rows. 
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